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A. MISSION STATEMENT 

“Success used to be related to experience, knowledge, and skill. A few things have changed. The world of 
work is increasingly complex—uncertain and volatile, global and diverse—and information is easier to 
access. As a result, experience and knowledge are less relevant, whereas the capacities to learn and adapt, be 
resilient, and connect with others have become more crucial.”                                                                       
Harvard Business Review, July, 2012 

 
The Incubator School is a small, college- and 21st century world-ready 6-12 span learning 
community whose mission is to foster, network, and launch the entrepreneurial teams of 
tomorrow. Just as an incubator nurtures hatchlings, and a business incubator grows ideas into 
ventures, The Incubator School will provide its students with the support, skills, mindsets, 
mentors, resources, technology, social connectivity, and ethics to help their fledgling ideas fly. 
The Incubator School (Inc.) aims to prepare future collegians for a complex, ever-changing, 
globally integrated world by unlocking their self-starting spirit. 

 
B. VISION STATEMENT  
The U.S. and world economies are undergoing significant shifts that make it difficult to predict 
the types of careers that will lead to success. Inc. believes that whatever the future brings, the 
ability to self-start will be key. Students at Inc. will learn how to start a business or venture, but 
even more importantly, they will learn how to start their journey into adulthood: to define 
themselves; to become resilient, empathetic, and emotionally connected; to make sense of the 
changing world in which they live; to choose the ways they creatively, productively, and ethically 
engage with that world; to set, attain, and evaluate goals; to take charge of their own learning 
strengths and needs; and to become confident builders of relationships with people of all 
backgrounds, ages, and abilities. 
 
We firmly believe this can only happen if the school itself operates on the same principles. 
Innovative technologies that were unknown a few years ago (tablets, smartphones, YouTube, 
Facebook, Twitter, Pinterest, VoiceThread, Skype, Khan Academy) have fundamentally shifted 
the ways in which humans relate to the world; we know this trend will only accelerate. For these 
reasons the school itself must be iterative: constantly learning, adapting, listening to feedback, 
circling back to its premises, assessing and reassessing its methods, forms, and structures. The 
Incubator School thinks of itself as a start-up whose product is an education students want and 
need, and the adults involved in the school will operate within that entrepreneurial paradigm.  
 
A report released in 2012 ranked LA’s start-up ecosystem as third in the world, preceded only by 
Silicon Valley and Tel Aviv. Many of these start-ups are located on the Westside in what is 
becoming known as Silicon Beach. The report ventures that “[t]here is a healthy opportunity for 
LA to establish itself as an alternative to Silicon Valley.”1 Inc.’s mission is to enable the full 
diversity of our student body to participate in this growing economic engine; we want to launch 
students who create the change in the world. To do so, Inc. will establish a variety of expertise 
partnerships (Xprts, in our lingo) with Silicon Beach start-ups, established companies, and 
individuals (including Inc. parents and relatives). Our students will be surrounded by role models: 
diverse teachers, community partners, parents, and mentors who team together as growing, 
thinking, adapting, innovating self-starters to help launch the students  towards adult life.  

                                                
1
 http://reports.startupcompass.co/StartupEcosystemReportPart1v1.2.pdf 
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Our 8 core beliefs define the elements of an iterative culture of self-starting and innovation 
for the students and adults in our greater school community:  
 

1) Everyone is important. Safety, belonging, self-esteem, and respect for and from 
others provide the foundation for the ability to engage creatively with the world 
(Maslow). Academic and real world learning grow from a solid base of emotional 
intelligence, resilience, and empathy. This can only happen in a responsive community 
composed of children and adults of diverse strengths, needs, and backgrounds all learning 
and working together. 
2) Mindsets matter.  Growth mindsets enable all learners to reach beyond what they 
thought themselves capable of (Dweck). They also enable people to recognize change in 
others.  
3) Problems and mistakes are creative opportunities. Entrepreneurs see a problem or 
need and figure out how to solve it. In the process they make mistakes. Mistakes can be 
framed as decisions that could have been made differently. By taking responsibility for 
and learning from mistakes, you change yourself and the world. 
4) A changing world requires changing learning. In a rapidly changing world, 
curricula, methods, and processes must be iterative: reassessed, revised, and refined 
constantly. Schools must partner with their communities, experts in the wider world, and 
the resources of the internet to open the borders between school and life. Students will 
explore how change impacts their learning and how their learning can create change.  
5) Learning is relevant, personal, and fun. Exploration and play are a vital part of 
sparking and fanning curiosity. Curiosity leads us to ways of seeing and making sense of 
the world--different literacies, numeracies, and competencies, and we find ourselves in an 
accelerator: wanting to know even more and do even more with our knowledge. These 
ingredients combined build passion.  
6) Product is public. Student work is real work: as much as possible, it will appear in 
some form in or have some effect on the real world. This publicness is part of 
assessment: presentation, display, reach, and even metrics are all fundamental modes of 
21st century communication.  
7) Connecting is key. We connect ideas, emotions, reflections. We connect ourselves 
with knowledge, with people, with resources. We team and reach beyond ourselves to 
accomplish and succeed. 
8) Boldness, Integrity, Tenacity, and Effort.  Take a B.I.T.E. out of the world! There’s 
nothing you can’t do.2  

 
Inc. proposes to open with a 6th grade of 150 students and a 7th grade of 150. Over the next five 
years, Inc. will add one grade per year until the school spans a thriving 6-12, college- and 21st 
century world-ready program composed of about 800 students. Inc. will draw first from its 
ethnically, racially, and socio-economically diverse neighborhood of Venice, Mar Vista, and 
Marina del Rey. Second preference will be given to students within LAUSD boundaries. Finally, 
enrollment will be open to all students, including those from neighboring districts like Santa 

                                                
2
 These core beliefs emerged from teacher experience, deep conversations with a variety of parents, 
as well as academic and think tank literature. For example, they align completely with the OECD’s 2012 
report,“Preparing School Teachers and Developing School Leaders for the 21st Century,”p. 38. 
http://www.oecd.org/site/eduistp2012/49850576.pdf 
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Monica-Malibu and Culver City.3 We will work with LAUSD to develop equitable, transparent 
procedures for enrollment.  
 
Inc.'s middle school teachers will employ a rich repertoire of student-centered and analytical 
pedagogical models (project-based learning [PBL], design thinking, simulations, role-plays, case 
studies, investigations) to nurture agile, flexible, self-accountable, cooperative learner-doers. Inc. 
Xprts from our community--and, via the internet, the world at large--will be brought into the 
school to explore and co-create with students, teachers, and parents. Assessments will be a mix of 
portfolio and digital demonstrations, include all required state tests, and culminate in a significant 
team project: 8th graders will create an operating business within the school. In high school, the 
same pedagogical models will combine with linked learning experiences that partner ever more 
deeply via internships and advisory relationships with the extensive technological, artistic, 
culinary, fashion, and design talent of Los Angeles’ Westside. High school will culminate in 
students teaming to launch a real-world start-up company that they may or may not continue as 
they enter college. Our aim is to prepare our self-starting students to shape the world of the 
future, whatever it may become. 
 
C. SCHOOL DATA PROFILE/ANALYSIS  
Since Inc. does not have attendance boundaries, this school profile is based on the neighborhood 
middle schools (Mark Twain, Marina del Rey) and their feeder elementaries. We used the data 
available from the 2010-2011 LAUSD School Report Cards (consolidated into Table I, Section I).  
 
Inc.’s feeder elementaries can be divided into three categories: 
 

1) significantly Latino, highly economically disadvantaged student body with varying 
levels of performance (Westside Leadership Magnet, Westminster, Broadway SEI, 
Stoner, Grand View, Braddock; API range: 737-851) 
2) minimally Latino, low economically disadvantaged student body with very high 
performance (Coeur d’Alene [CDA], Mar Vista, Broadway Mandarin Immersion; APIs 
of 900-919) 
3) mixed schools with high performance (Walgrove, Beethoven, Short; API range: 808-
888)4 
 

Categories 1 & 2 reflect the strong segregation of the area: from schools like Stoner (100% econ. 
disad., 91% Latino; API: 765) to Mar Vista (12% econ. disad., 20% Latino; API: 919). Mark 
Twain Middle increases this segregation pattern (100% econ. disad., 81% Latino, API: 703). 
Marina Middle blends the neighborhood Latino and African American populations (60% and 
30%), while continuing the concentration of poverty and underperformance (86%, API: 740).  
 
Areas of Concern & Negative Trends: We are greatly concerned about this racial and especially 
economic segregation of students on the Westside. Studies have shown that segregation 
accompanies a whole series of gaps that hurt economically disadvantaged students: achievement 
gaps, digital divides, social connectivity gaps, enrichment gaps, summer learning gaps. A recent 
New York Times article summarized a variety of these studies: upper income families spend nine 
times as much as lower income families on the education and enrichment of their children; 
between 1960-2007 the achievement gap between 90th percentile and 10th percentile income 
children grew by 40%; by 2007 only 9% of low income 2nd generation immigrant children had 

                                                
3 This enrollment policy follows the one used by Broadway Elementary's Mandarin Immersion Program. 
4    The API of Short, a mixed school, is unavailable because of testing irregularities. 
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completed college while 50% of high income 2nd generation students had.5 As the US shifts 
increasingly to a creative, knowledge-based economy, students on the wrong side of these gaps 
will increasingly be condemned to low-wage, part-time futures with low social mobility while 
those with access to language, numeracies, technology, social and economic capital, and 21st 
century competencies will drive economic growth and its accompanying rewards.   
 
Nowhere in LA is this divide more visible than on the Westside, where schools with very 
different demographics are found within one mile of each other. Inc.’s feeder elementaries’  
PTA/Booster Clubs’ reach ranges from high performing, high income schools that raise over a 
quarter of a million dollars each (Mar Vista, CDA) to schools that raise less than $20,000 (Grand 
View). The high performance of schools is, of course, not solely attributable to affluence, but 
with affluence come a bevy of social and cognitive advantages. Students in middle and high 
socioeconomic brackets have been shown to receive significantly more oral language/vocabulary 
development (Hart & Risely) and more enrichment activities than their lower income peers.6  
 
In Inc.’s attendance area, students from the higher performing schools leave the neighborhood 
school system for middle school; they depart for magnets, charters, and private schools. Higher 
performing Latino students from all schools also often follow the same exit paths. We conducted 
an anonymous survey of prospective Inc. parents (63 families, 33% zoned for Twain, 16% for 
Marina, the rest mostly for Webster, Emerson, Revere, Orville Wright) and found that a mere 
4.7% were committed to their zoned middle school. Twain, in particular, has a very negative 
reputation. Despite the district having put a popular former CDA principal in charge and the 
school’s institution of Spanish Dual Immersion and a World Languages Magnet, Twain has not 
improved its student outcomes (2009-10 vs. 2010-11: ELA 40%, 39%; Math 29%, 29%). 
 
The top reasons cited for departing from the neighborhood school system in middle school were 
concerns about: 1) curriculum quality (78%)--(“In general, it does not have the school or 
classroom climate I am seeking for my child, coming from a constructivist elementary”; “I have a 
very bright student and the standards are completely beneath him,” “no SAS”) and 2) teacher 
quality (73%)--(“disorganized, depressing classroom organization”), and 3) student safety (64%)-
-even though 85-88% of students in the School Report Cards feel safe attending their middle 
schools. The net effect of this exodus is to increase the burdens of poverty in our local middle 
schools, while simultaneously stripping away the social, economic, and knowledge capital that 
higher performing families bring into the system.  
 
In reviewing literature on integration, as well as consulting with experts7 and school models 
nationwide, we learned that socioeconomic integration as a school reform strategy is being widely 
discussed and increasingly implemented, especially by charter schools.8 It is similar to the 
strategy employed by LAUSD’s magnet schools, which along with district charter schools, our 

                                                
5 “Education Gap Grows Between Rich and Poor, Studies Say,”  Sabrina Tavernise , New York Times, 
February 9, 2012 . 
 
6 http://www.gsa.gov/graphics/pbs/The_Early_Catastrophe_30_Million_Word_Gap_by_Age_3.pdf;  
 
7 http://gothamschools.org/2012/06/07/researcher-gentrification-can-turn-into-school-integration/ We 
emailed the author, Jennifer Stillman of the NYDOE's Office of Innovation, and received valuable 
information on what does and doesn't work.  
 
8 http://educationnext.org/diverse-charter-schools/ 
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survey indicated, were the most popular alternative for neighborhood families rejecting their 
zoned middle school (65%; 56%). We believe a public pilot can increase student and community 
outcomes by learning from these models. Finally, we also believe an inclusionary model--whether 
of disabilities or of socioeconomic, racial, and cultural diversity-- serves to nurture our core 
values of empathy, understanding, tolerance, respect, and ethical inquiry in all students. For all 
these reasons, Inc.’s explicit goal is to keep high-performing families of all socio-economic 
and racial backgrounds within LAUSD in an integrated middle-high school setting by 
offering an innovative, responsive educational program that meets the support and 
enrichment needs of all students.  
 
Areas of Improvement, Strength, & Positive Trends: To design for this goal, we looked to our 
neighborhood schools in Category 3, high achieving elementaries with racial and socio-economic 
diversity. We analyzed how Walgrove and Beethoven were achieving high student outcomes and 
high integration. Both schools have created progressive learning environments with social and 
emotional learning, strong teacher communities, strong professional development, diverse 
enrichment and intervention programs, and many opportunities for parent involvement. 
Walgrove’s program uses Reggio, a child-centered constructivist learning philosophy, to 
implement PBL that includes an art studio. It also practices Council, a program that promotes 
social-emotional learning.9 Beethoven has created an array of enrichment including a learning 
garden, youth development programs, arts, sports, and field trips. As a result, these schools are 
matching and even exceeding the learning outcomes of high poverty students from the Category 2 
schools (more homogeneous, affluent elementaries). For example, the percentage of economically 
disadvantaged students proficient or advanced in ELA at Beethoven was 62% vs. 67% at CDA, 
while in Math it was 77% at Beethoven vs. 67% at CDA. 
 
In keeping with our iterative multi-source design process, after we analyzed the qualities of the 
Category 3 schools, we created a survey to obtain parent feedback about which of these qualities 
they wanted to see in a middle school. Parents in our survey indicated they were looking for: 
responsive teachers (94%), a safe school (84%), a responsive administration (83%), strong 
academics (79%), social and emotional learning (73%), real-world connection (68%), and PBL 
(65%). Our core values and learning environment have explicitly been designed with these needs 
in mind. Finally, we also reviewed the research literature (cited in footnotes below). Combining 
the research, school data analysis, parent survey data, and anecdotal evidence from our town hall, 
parent coffee, conversations, and experience teaching in this neighborhood for many years, we 
arrived at 4 foundational strategies for designing a school with high student outcomes for all 
students: 
 

1) Mixed school culture: The research strongly supports the idea of using a mixed 
school culture to increase student outcomes for all children. According to a recent article 
by a Harvard professor, it is “[a] fact that the critical factors for successful education and 
increased graduation are more likely to be found in socioeconomically mixed schools 
than in high-poverty schools.”10 Peer culture is known to impact motivation, aspiration, 

                                                
9 http://www.ojaifoundation.org/program/council-schools 
 
10 http://tcf.org/publications/pdfs/Marco_FutureSchools.pdf/++atfield++file The Cost-Effectiveness  
 of Socioeconomic  School Integration: Marco Basile in The Century Foundation, The Future of School 

Integration: Socioeconomic Diversity as an Education Reform Strategy, Richard Kahlenberg, ed., 2012, 
p. 140. 
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social learning, and the culture of a school, and by explicitly aiming to create such a mix, 
we propose to leverage peer culture as a force for bridging gaps.11 
2)  Constructivist social emotional learning model: Research has shown that rich, real-
world, PBL increases student engagement and, to some extent, learning outcomes across 
the board: for heterogeneous classes with inclusion students,12 for economically 
disadvantaged students,13 for EL students,14 for AP classes.15 Social emotional learning 
using targeted activities that explicitly teach how to combine, chain, and sequence the 
behaviors that make up social skills has been shown to increase behavioral and academic 
outcomes for economically disadvantaged students at all age levels. Over time, it also 
leads to students becoming self-starting vs. being governed by external factors.16 
3) Intervention support for students below grade-level: The effectiveness of RTI 
models is well documented and implemented throughout LAUSD and the nation.  
4) Enrichment for all students: As teachers with deep experience working with all 
populations, we do not want to create a two-tiered, tracking system that creates 
segregation within a school. In addition, research has shown that regular participation in 
enrichment programs leads to increased academic and behavioral outcomes for 
economically disadvantaged students.17 

D. RATIONALE FOR CHOOSING PILOT SCHOOL MODEL  

Inc. needs all five pilot school autonomies in order to create an innovative, responsive, 
socioeconomically, ethnically, and racially integrated middle and high school that attracts and 
meets the needs of all students via our 4 foundational strategies.  
 
Curriculum & Assessment: In our survey the number one concern of parents forgoing their 
neighborhood middle school was curriculum quality (78%). Parents want their children’s learning 
needs met in creative, constructivist ways using PBL that allows for a variety of groupings, 
explorations of depth and complexity, and strong academics. Traditional, district-mandated 
curriculum and organizational methods do not allow for this, nor do they allow for ready 

                                                
11 http://a100educationalpolicy.pbworks.com/f/Closing+the+Achievement+Gap+-
+Socioeconomic+Integration.pdf, p. 12. 
 
12 http://www.amle.org/Publications/RMLEOnline/Articles/Vol32No9/tabid/1948/Default.aspx 
 
13http://www.eric.ed.gov/ERICWebPortal/search/detailmini.jsp?_nfpb=true&_&ERICExtSearch_SearchV
alue_0=ED501239&ERICExtSearch_SearchType_0=no&accno=ED501239 
 
14  http://en.elresearch.org/issues/7 
 
15 http://education.washington.edu/areas/ci/profiles/parker/JCS.AP+.Year1.pdf 
16https://docs.google.com/viewera=v&q=cache:HN6AVAvSuwsJ:femhc.org/Portals/2/Publications/Childr
ensSummit2012/Play%2520and%2520Social-
Emotional%2520Learning/SELMetaAnalysis.pdf+&hl=en&gl=us&pid=bl&srcid=ADGEEShoHSaTibdi6H
l5KCpLCg9qIB8hwWcB1WIJFqsA9VTtCaF4Gox0iUPDflH53EgTEIBoWGfGnKuyXhZMbJrOUTlu59K
0aFKOEqui8NZ32G0CeEeT4kXEkgBg2IqlcljS1IJr6y5F&sig=AHIEtbS8xfVbTMJhTCKhwRrWfsRe43N
pnQ 
 
17http://dev.naesp.org/resources/1/A_New_Day_for_Learning_Resources/Making_the_Case/Outcomes_Li
nked_to_High-Quality_Afterschool_Programs.pdf 
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integration of the Common Core. Finally, the extensive CST-based district periodic assessments 
deprive teachers of much-needed instructional time.  
 
Staffing: The most important quality parents were looking for in an ideal middle school was 
responsive teachers (94%), followed by responsive administration (83%). In middle schools, 
home-school connection drops off sharply, as does student connection to teachers. Our school 
model is based on nurturing, flexible teachers well-versed in working together to design 
cooperative, PBL environments. We need the flexibility afforded by hiring autonomy and elect-
to-work agreements in order to support and maintain a staff dedicated to the core values of our 
school.  
 
Professional Development: To support and grow such a staff, we need autonomy in PD. In an 
iterative start-up school, teachers need to be able to shift and respond to new learning needs. 
Teachers need to learn purposeful collaboration, curriculum design techniques, and they also need 
differentiated growth plans much the way students do. Teachers need to grow their content 
expertise and 21st century skills to keep up with a changing world. For all these reasons, we need 
freedom to create agile, flexible, team- and individual-based pd on an as-needed, when-wanted 
basis, bringing in outside partners and Xprts. 
 
Budget: To fund our school model, including small class-size, technology, differentiated pd, and 
organizational structure, we need budget autonomies.  
 
Governance: An iterative, empowered school culture requires local control and ongoing, 
substantial input from the school’s stakeholders. Governance autonomy will accelerate 
community ownership of the school and its teacher-driven start-up model. 
 
Evidence of Support: Inc. is garnering support from students, parents, teachers, and other 
stakeholders in its neighborhood. We have received over 100 letters of support from prospective 
families, about half of whom are Latino. The remaining half  are white, Asian, African American, 
mixed, and other. Our design team has a combined 34 years' experience teaching economically 
disadvantaged Latino students, and through regular conversations and meetings with our present 
and former students' families, we know many will choose to follow us to our pilot school. Our 
anonymous survey was filled out by 63 families from a variety of socio-economic backgrounds, 
41% of whom earn over $150,000/year (with another 16% between $100-150,000). These 
families normally leave the neighborhood school system after elementary, and their willingness to 
participate in our design process indicates they are interested in exploring our school as a 
possibility for their children. Our Facebook page has 88 friends, a weekly reach of 137, and is 
growing steadily through word of mouth. We have had meetings with groups of prospective 
teachers, and have received queries from potential administrators as well as possible community 
Xprt partners and foundations. We will continue to develop all these relationships in the coming 
months.  
 
E. PILOT SCHOOL TRANSFORMATION  
1. Curriculum, Instruction, and Assessment 
Our Educational Philosophy: At Inc. we understand that the complexity of the world is 
accelerating beyond the capacity of any individual student, teacher, parent, adult, or institution to 
control. One response schools have taken to this complexity is to cram as much into their students 
as possible. Learning becomes a rehearsal of disconnected facts and concepts, unorganized into 
coherent schema that relate to students’ daily lives and worlds. This approach leads to poor 
student outcomes (or large learning loss after testing) as well an alienation from school itself.  
Inc. is aiming for a different solution to the complexity problem. We will design our curriculum 
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and assessments in terms of 6 different types of learning designed to fuse the curriculum into a 
connected whole: 
 

1) Social and Emotional Learning: In a world where no one can master everything and 
knowledge is accessible at the touch of a finger, the capacities to learn and adapt, be 
resilient, and connect with others have become more crucial. Inc. will emphasize the core 
values discussed in the vision section to create successful, adaptive, cooperative, ethical 
self-starters who are the founders of their own learning and life.  
 
2) Fundamental Learning: Success in school, college, and the real world requires that 
students have mastery of a fundamental level of content in all subject areas, be it knowing 
what the slope of a line means to writing a persuasive essay to understanding what causes 
an earthquake to reading a topographical atlas to knowing salient similarities and 
differences between ancient Greeks and Mayans. This type of knowledge-acquisition 
operates at the lower orders of Bloom’s Taxonomy, but it is also the currency and trade 
of daily existence. We believe that all students at Inc. need to have a solid grounding in 
all content areas as the basis for launching more creative and explorative, higher order 
thinking-learning, but we also very strongly believe that content-acquisition need never 
be boring. Teachers at Inc., partnering as always with Xprts in the wider world, will 
deploy thought-provoking realia, current events, meaningful texts, and engaging 
technology-based resources that ignite students’ natural curiosity about the real world and 
propel them towards more complex engagements with the world of knowledge.  
 
3) Deep Learning: We do not believe projects that make knowledge real and alive for 
students must be postponed until fundamentals are mastered. On the contrary projects 
help students construct their own schema into which new content can be placed and 
retained. Projects also help students modify and rethink their schema. Learning is an 
iterative process of doing, acquiring, reflecting, analyzing, modifying. Deep learning at 
Inc. will model and concretize the path to deep exploration within a subject. 
 
4) Connective Learning: In a world where creativity is often defined by the ability to 
segment and then link ideas that have not been linked before (memes, mashups, remakes, 
parodies, tributes, hyperlinking, fusion), it is vital that students are also empowered to 
cut, leap, and connect: across subjects, styles, approaches, and things we teachers and 
adults have not even thought of. Inc. is committed to enabling this sort of learning-
making in three ways: 1) by following the guidance of the Common Core’s stress on 
interdisciplinary connections, and, in particular, literacy and writing across all subjects as 
well as 'makerspace' (see below); 2) through PBL that connects two or more subjects; and 
3) through technology.  
 
5) Technological Learning: Technology is part of the DNA of Inc. Technology enables 
exploration, practice, mastery, creation, engagement, differentiation, demonstration of 
knowledge, assessment, individual work, and collaborative work. Inc. teachers are 
committed to constantly growing our technological competencies and expertise, and 
finding new ways to bring them into the classroom to boost student engagement. 
Technology enables us to move away from the teacher as disseminator of knowledge 
towards the teacher as facilitator of and participant in learning. Our students are digital 
natives; we are not. We will be learning as much from them as they from us. Especially 
when it comes to technology, we should not let our limits constrain their creativity. Inc. 
will provide each and every students with a tablet to further technological learning.  
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6) Maker Learning: Hands-on makerspace learning that combines problem analysis, 
tinkering, design thinking, and engineering will be central to PBL at Inc. The relationship 
between making and STEM (or even STEAM) is increasingly being recognized,18 and 
the new Science Common Core Standards (presently in draft form) have an engineering, 
technology, and application of science component running through all grade levels. Inc. 
is committed to both in-school and after-school development of makerspace projects that 
use (and perhaps combine) a variety of traditional, industrial, and digital technologies: 
weaving, papermaking, ceramics, tools, robotics, hydraulics, 3-D printing, digital design. 
In order to accomplish this we will reach out to community Xprts and partners, a process 
we have already begun.  
 

These 6 types of learning, infused with our 8 core values, create a matrix (see Table II, Section 
I) through which content will flow and learning will be designed. This matrix will help teachers 
and students alike build the cognitive schema (Piaget) which enable learning to be caught, 
engaged with, shaped, and retained. Our schema are process- rather than content-based, which 
helps actualize Inc’s goal of creating innovative, flexible, self-starting students (rather than 
students whose primary identity is based on attachment to specific knowledge content).  
 
Our Assessment Philosophy: Inc. believes assessment is part of learning. Assessment serves to 
inform students, teachers, parents, and administration how a student or class has grown and what 
areas of strength and weakness are. Assessment serves to create self-starters: students, teachers, 
families, and schools who internalize their accomplishments and become proactive about their 
growth needs. Inc. will use a variety of formative and summative assessments to mobilize 
iterative self-starting: 

1) Dashboards: Inc. is committed to pioneering new approaches to improving student 
outcomes. One promising new approach deploys blended learning models with effective 
data dashboards both for students and for teachers/administration. Dashboards such as 
those accompanying Khan Academy, TenMarks, and NoRedInk promote students’ self-
awareness of their daily and weekly progress in mastering fundamental learning. Pairing 
them with reward systems generates motivation. They also offer teachers and 
administrators real-time data to assess, refine, and target differentiated instruction, as well 
as reflect on and reconfigure practice. Inc. is presently researching meta-dashboard and 
learning management systems. 
 
2) Rubrics: PBL as well as any form of writing require regular use of rubrics for 
students to self-assess and compare and contrast their self-assessments with peer-
evaluations, teacher-evaluations, and parent-evaluations. Rubrics promote a culture of 
engagement with growth. When students learn to discuss work with each other, with 
teachers, with families, learning no longer is a private or punitive interaction between one 
child and one adult but rather community investment in a growth process with marked 
guideposts showing the path forward. 
 
3) Portfolios: Projects with rubrics combined together create annual portfolios, both 
physical and digital. Portfolios may contain exemplary pieces of work, or paired pieces of 
work that show growth along a standard or learning objective.  Over the course of a year, 
students will create portfolios that will ‘bingo’ all squares of Inc.’s Learning Matrix. 

                                                
18 http://www.nysci.org/media/file/DMP-Report-2012.pdf 
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Over the course of multiple years, students will be able to see their multi-year deepening 
within the frame of that same matrix.  
 
4) Badge Portfolios: Inc. believes badges will become an increasingly important 
assessment component of 21st century learning. Badges are on-line, portable lifetime 
records of achievement (not unlike scouting badges), and they serve to promote self-
starting as well as pride in accomplishment. Badges include evidence of accomplishment 
or achievement, the means of assessment, skills demonstration, and issuer information. 
Presently, institutions, agencies, and sites as varied as the New York Department of 
Education, the School District of Philadelphia, the Khan Academy, NASA, the American 
Museum of Natural History, the Smithsonian, and 4H issue badges for defined on-line 
and real-world learning pathways. The pathways are as varied as Philadelphia’s 
Curriculum for Digital Media Creation: Sixteen Lessons from Storyboarding to 
Producing a Documentary  to  the WildLab’s Citizen Science projects to BuzzMath’s 
online algebra and math to Longwood University’s high school MOOC, 5 Skills You 
Need to Succeed: What Employers Want You to Know. Mozilla (Firefox web browser), 
backed by the MacArthur and Gates Foundations as well as HASTAC (the Humanities, 
Arts, Science, and Technology Advanced Collaboratory), sponsors badge-based learning 
environments. Inc. students will be able to draw on all these existing pathways to and 
demonstrations of knowledge. Mozilla also has an Open Badges website where 
institutions can design and issue badges (http://openbadges.org/en-US/), as does 
BadgeStack. Inc. will apply for grants and become a badge-issuer via existing platforms 
like BadgeStack and the Mozilla Foundation’s annual competition. Inc. is also in 
conversation with districts and foundations such as the NYC DOE and Mozilla about 
their implementation of badges. We are researching the efforts of Summit Charter 
Schools in Redwood City, CA and Learning Times’ DIG/IT program that operates in 60 
NYC schools in order to design our badge universe. 
 
5) Standardized Tests: Inc. recognizes that annual standardized testing provides 
valuable data to students, parents, teachers, schools, and larger educational authorities. 
Standardized testing is part of the college admissions process as well as life; our goals are 
to assist students/families in thinking of testing as one measure amongst multiple 
measures, as well as to learn to master the strategies needed to take the tests. Inc. will 
help students see standardized tests as a way to link themselves into larger networks: 
districts, states, the country--as well as to see their own progress over time.  
 
6) Ongoing Evaluation: Ongoing evaluation, both formal and informal, takes place in all 
effective classrooms. Self-starting teachers are constantly noting student progress and 
deficits, and modifying instruction to meet those needs. Teachers will also team to create 
in-house, grade-level assessments and discuss student needs for remediation/enrichment 
on a weekly or biweekly basis.  
 
7) Teacher-Student Conferences: One-on-one interaction between students and teachers 
will be an invaluable opportunity to assess student progress and inform individual, 
classroom, and grade-level instruction. Teachers will assess strengths and needs, resulting 
in individualized support. These quarterly conferences will be included in the ongoing 
records of student progress.  
 
8) Student-led Conferences: Bi-annual student-led conferences with the adults 
supporting the student have been shown to be effective in creating students engaged with 
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their own learning objectives, attainment, and growth. They are also leadership 
opportunities for all students.  
 
9) Real-World Metrics: Where possible student projects should have real world metrics 
such as page-views, counter numbers, survey results, blog-post comments/engagement, 
google analytics measures, people reached, growth results, and even possibly profits.  

 
The above Educational and Assessment Philosophies weave their way through the design and 
culture of both the middle and high school. Because we are opening with 6th and 7th, our detailed 
description of curriculum will focus on middle school. 
 
MIDDLE SCHOOL CURRICULUM 
Incubator: The heart of the middle school’s curriculum will be the daily Incubator Period where 
the school’s culture and community will be built through readings, activities, relationships, 
connections, conversations, and skills that inculcate Inc.’s 8 core values. The Incubator Period is 
modeled on best practices of what is traditionally known as Advisory,19 combined with essential 
financial literacies (earning and managing money)20 that are all too often missing in schools. 
Incubator will create the foundation that enable all other types of learning. At a time when many 
adolescents are individuating from their parents, Incubator will create a point of connection and 
security with an adult mentor/advisor on campus, while also connecting students with each other 
in a community. Incubator will be multi-age/grade, enabling students to try out and practice new 
roles: as friends, collaborators, mentors, and leaders. It will also serve as a place where students 
explore the effects they have on others and that others have on them. To promote mutual respect, 
develop empathy, tolerance, compassion, meaningful relationships and civic engagement, 
students must become aware of their behavior as significant, consequential, and alterable: that 
they are making choices. Students will practice resilience through learning to problem-solve, take 
responsibility for mistakes, and reframe them as opportunities to make different choices. In 
Incubator they will learn that they can create their own mindsets and become founders of their 
own school experience. Teachers, parents, and real-world Xprts will collaborate to design a 
flexible and changing variety of activities and practices that will be used to structure the time and 
interactions during this period. Included in these activities will be literature circles and journal 
writing to explore adolescent identity. Incubator is also where students will explicitly be taught 
the practical skills schools (and families) all too often leave implicit. One of the most important 
of these is time management, and at Inc. periods will be designated at 'Times' in order to help 
students understand time-based learning as a fluid rather than finite construct. They will also 
learn note taking, study skills, organizational skills, people skills, communication skills, and 
financial literacy. As the world changes, the Inc. community will collaboratively decide what 
needs to be added to this repertoire because these are the core skills that will help students 
succeed in school and in life. 
 
Humanities (H Time): At Inc. Humanities will be an interdisciplinary core subject that combines 
the Common Core Language Arts Standards with the California Social Studies Standards. 
In 6th and 7th grades, students will read, write, and respond to a broad variety of texts, works of 
art, architecture, and primary source materials to explore the ancient and medieval world across 
the globe. They will team up for projects and role-playing simulations both to understand the past 

                                                
19 http://essentialschools.org/resources/517 
 
20 http://www.edutopia.org/financial-literacy-resources 
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and to explore the deep historical concepts of continuity and change, the role of individuals and 
groups in society, conflict and cooperation within and between societies, and economics and 
politics. Students will master research techniques and learn to express themselves clearly, 
convincingly, and grammatically to a variety of audiences. In 8th grade they will focus on U.S. 
History and economy in a similar manner, exploring the origins of American democracy in the 
colonial period, its ideals, aspirations, and challenges, the conflicts of the Civil War and 
Reconstruction, the expansion across the continent, the expansion and conflicts over civil rights, 
the progress and costs of the Industrial Revolution, innovation, invention, and economic 
development. These explorations of needs, wants, growth, benefits and costs will stimulate the 
ethical development of 8th graders and support them in making choices to launch a school 
business, their culminating 8th grade project. This project will also entail a significant amount 
of writing: business plans, marketing, letters, brochures, etc. Humanities at Inc. will be a rich 
vein for both deep and connective learning. 
 
Math (M Time): Middle school math topics will take their lead from the Mathematics Common 
Core Standards. Our goal is for students to see the world mathematically and see math as a tool 
to map and make sense of the world. 6th grade will focus on ratios and rates, explorations of 
fractions and negative numbers, using expressions and equations, and developing an 
understanding of statistical thinking. 7th grade will explore proportional relationships in the real 
world including geometrical scale drawings and constructions, further work with expressions, 
linear relationships in the real world and creating expressions to define them, and exploration of 
population samples as sources of information and understanding about the world. 8th grade will 
broaden these explorations of number systems to include irrational numbers, radicals, and 
exponents, but most importantly, students will deepen their understanding of functions, both 
linear and exponential, through modeling and projecting growth and revenue for their culminating 
in-school business. Math classes will take full advantage of technological learning from gamified 
blended learning models. Online learning sites such as Khan Academy, TenMarks, and 
BuzzMath will supplement classroom instruction and homework practice as will tablet apps and 
computer programs. Math, of course, will be connected as much as possible to science, but also, 
where possible to Humanities (Sumerian Base 60, e.g.). Math-based informatics and 
infographics are a vital part of analysis and communication in the 21st century world, and 
students will also explore databases and design cross-disciplinary representations of information 
gleaned from those databases.  
 
Science (Sci Time): A new Science Common Core is under construction, so our curriculum is 
based on the existing California Content Standards. We do know that the Common Core will have 
a significant design and engineering component which we will strive to prepare for now. 
Science should, as much as possible, be hands-on, inquiry-based, curiosity-driven, and deep, 
connective, technological, and maker. 6th graders will explore earth science to arrive at a 
foundational understanding of how the landscape they move through daily came into being: the 
formation of the universe, the geology and topography of the earth, how energy moves and 
shapes these systems. In 7th grade they will focus on the processes and principles of how the 
landscape they explored in 6th grade became populated with life. As they make sense of 
adaptation and evolution, they will explore how scientific knowledge is constructed through 
classifications, taxonomies, hypotheses, observation, experimentation, theorization, challenge, 
and revision. 8th graders will focus on a deep understanding of matter, force, and motion, as well 
as connect algebra concepts to scientific concepts to map real-world occurrences. 
Literacy/writing will weave through the science curriculum from reading for understanding to 
communicating the results of experiments to the exploration of precision which is such a 
fundamental part of the scientific process. 
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P.E.: Inc. will meet state-mandated P.E. requirements of 200 min/2weeks for 6th graders and 400 
min./2 weeks for 7th-8th graders through a variety of elective classes and sports.  
 
Enrichment & Electives & Service Learning (X Time): Inc. will offer a changing rotation of 
electives focused on STEAM: science, technology, engineering, the arts, and mathematics. These 
electives will draw on Inc.’s faculty, parents, community Xprts, and the world at large via the 
internet. The after-school component of X Time will entail building service learning partnerships 
with Inc.'s feeder elementary schools, especially those with economically disadvantaged 
populations.  
 
Intervention: Inc. is committed to developing an in-school and after school intervention program 
to support all students in meeting program goals and grade-level achievements. Our technology 
model as well as our proven ability to build partnerships with educational technology start-ups 
(TenMarks, Outthink) will enable us to provide adaptive learning interventions both within 
school and at home to extend the learning day. We will use best practices to do so.21 
 
HIGH SCHOOL PROGRAM OVERVIEW 
Grade-level teams – each member of which will be a student advisor - will coordinate with 
guidance counselors and other supporting specialists to move students to ever-higher levels of 
maturity and self-awareness. 9th grade students will develop a personal learning profile and take 
ownership of their future. The 10th grade builds on this, extending the student’s scope of reference 
to the broader community.  In the 11th grade, students participate in a Junior Year Internship, 
working  for Silicon Beach start-ups, companies, and organizations to apply their learning 
alongside Xprt professionals/mentors. Senior year provides AP options and well as the 
culminating project: design and launch a real world startup. This will entail drawing on all the 
processes, skills, literacies, numeracies, and knowledge types the students will have been 
immersed in the previous five years: financial literacies, design thinking skills, team-building and 
social networking skills, planning, gathering data, publicizing, executing, and revising.  
 
Meeting the Needs of Diverse Learners 
Inc.'s entire model rests on the premise of diverse learners becoming self-starters and 
interacting together to solve problems. Without diverse problem solvers contributing their 
unique perspectives, Inc. cannot fulfill its core mission. Hence, Inc. will do whatever it takes 
to ensure that all its diverse students achieve proficiency in our 6 types of learning.   
English Learners:  Inc. is profoundly committed to educating English Learners (EL) so that they 
acquire the linguistic and social capital that enables them to succeed. Inc.'s strategy of creating 
integrated schools will activate peer learning to enable this success. All EL students will have 
access to all programs, curriculum and levels of instruction, including all enrichment and 
extracurricular activities; they will be fully integrated in the mainstream of the school community 
as they receive targeted English Language Development (ELD) support and services. Inc.'s PBL-, 
technology-, maker-, and electives-based model will provide EL students a variety of of engaging 
supports that build motivation, extend the learning day, and enable targeted differentiation within 
the classroom. Inc. will ensure that EL students will be held to the same high expectations of 
learning as all students and be taught challenging academic content via instruction that builds on 
their previous education and that reflects their language proficiency. Parents and guardians whose 
English proficiency is limited will receive notices and information from the school in the 
language they best understand in order to welcome them into the Inc. community and enable them 

                                                
21 http://www.rti4success.org/pdf/0681MS_RTI_Rescheduling_Brief_d2.pdf 
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to support their child's learning. They will also be incorporated into Inc.'s Xprt and social 
networks.  
 
Recruitment: Inc. will ensure that families of EL students have access and opportunity to apply 
for enrollment. Inc. will liaison with key staff including English Language Coordinators in 
proximate elementary schools as well as community organizations and  resource centers in the 
communities that we will serve. This will be facilitated by the fact that Inc.'s lead teachers have 
strong ties to EL schools. Student service learning projects at feeder schools will also create 
connections between Inc. and  economically disadvantaged, high EL elementaries. 
 
Delivery of Services: Inc. will ensure that ELs succeed by using SDAIE strategies in content area 
classes in addition to English as a Second Language instruction when appropriate. These services 
will ensure that ELs reach proficiency in the English language as quickly as possible while 
developing the content knowledge and academic language required for success across the 
curriculum. For those students at earlier stages of English language acquisition, ESL instruction 
will be provided in a separate class. Staff and outside experts will be tapped to create a culture of 
PD responsive to EL needs. We will pay particular attention to the identification and remediation 
of long-term English Learners.                              

Monitoring and Evaluation The English language proficiency of identified EL students will be 
measured annually using the CELDT. Inc. will also evaluate each student’s performance in 
academic content areas to measure the student’s progress in core subjects. If an EL student fails 
to show appropriate progress in these academic areas, appropriate modifications to the 
instructional program will be made. Inc. will follow state and district guidelines for 
reclassification of EL students. Inc.will also disaggregate its student achievement data to track 
disparities in performance between the EL and native English speaking student populations. 

Gifted Students: Inc. believes that the needs of gifted students are often mentioned but rarely 
met.  One of the most important of these needs is social and emotional learning, which is often 
neglected in students whose academic achievement may extend well beyond their age and 
maturity. Inc. recognizes that a portion of GATE students are 2E, twice exceptional: that their 
intellectual acuity may well be accompanied by an emotional or learning disability. Inc.'s focus 
on social and emotional learning will help build a foundation for GATE students upon which a 
variety of academic engagement methods and strategies may be deployed. Acceleration is one 
option for allowing gifted students to create an educational pathway, and Inc.'s blended learning 
model enables this. Equally, Inc. believes that depth and complexity are important for developing 
gifted students' abilities, and Inc.'s PBL model allows for this type of content- and process-
engagement through differentiation within the framework of whole class projects as well as 
independent study. Badge-based learning also allows for all students, and especially GATE 
students, to develop and satisfy their interests in specialization as well breadth. Our portfolio and 
badge models also enable varied pathways to demonstrate mastery, as do service and linked 
learning. The purpose of these learning models is to develop capacity for self-starting and 
leadership so all students become members of a family of learners where each student’s strengths 
are acknowledged and celebrated.  

Students with Special Needs: Essential to Inc.’s core values is the ongoing support for an 
inclusive learning community where all students, parents, and the school’s staff appreciate and 
value diversity.  Inc. will focus on improving social awareness in the community-at-large, as well 
as preventing future learning and social problems for children with and without disabilities. 
Children whose educational needs emerge after enrolling in Inc. will be the focus of a meeting 
between the teachers and the parent/guardian to discuss the specifics of the concern and options 
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for intervention, including bringing in a consultant (from the school staff or the community). The 
team may determine that no further action be taken or may refer the concerns to the Student 
Success Team (SST). 
 
The SST's task is to understand the education and/or behavior issue, and work with the teachers, 
family members, and child to create an intervention plan that addresses the problem. Over the 
course of a specified time the plan will be monitored and evaluated. On the basis of the evaluation 
the SST, teachers, and parents will determine if further action needs to be taken. At this point one 
of three actions may take place; 1) the plan was effective and all parties agree that no further 
action is necessary; 2) the intervention plan needs revision and the SST, teachers, parents and 
child engage in that new plan; or 3) the plan(s) were ineffective, it is determined that the child 
would benefit from additional educational services, and the child is then referred to determine 
eligibility for special education services. 
 
Parents, Guardians and Family Members will be involved in the entire process: referral, 
placement, program planning/implementation, and program evaluation. Parents will be 
considered integral partners in the overall operation of the school as well in the planning and 
implementing of their child’s educational program. Inc. will comply with all Federal, State, and 
local special education mandates. Parents must give consent for an initial evaluation and initial 
placement, be notified of any change in placement or services that may occur, and be invited, 
along with teachers, to conferences and meetings to develop IEPs. Parents will have the right to 
initiate a due process hearing to challenge a decision regarding the identification, evaluation or 
educational placement of their child. 
 
Inclusion model: The Incubator School will be premised on a full inclusion model for the 
education of all children. Children with disabilities will be educated using best practices in 
classrooms with their peers who do not have disabilities. IEP support services will come to the 
children and be provided in the natural flow of the classroom regimen. The implementation of the 
IEPs will be the responsibility of both the general and special education teachers, para-educators, 
and DIS personnel. Each individual will be fully certified and qualified to deliver the very best 
educational program.  
 
2. Schedule and Calendar 
1. School is in session for 190 instructional days/year. Each semester is 19 weeks & serves as an 
academic year for student course offerings. Beyond core requirements, students will select 
courses of study each semester. 
 
2. Daily hours of operation are 8:00 until 3:30 on normal days, and 8:00 until 1:30 on shortened 
days. Extra activities take place from 3:30 to 5:00. The daily schedule is organized in 3x6 rotating 
block format, with A and B blocks on Mondays through Thursdays, and Fridays consisting of 6-
period days. Incubator (advisory) periods are embedded into the schedule, and meet each day. 
Operational hours amount to more than the District minimums of 180 day year; 63,415 
instructional minutes (MS). 
 
3. Instruction: The advantages of block scheduling include organization to maximize instructional 
time, minimize transition time, and allow deep access to interdisciplinary themes and units. 
Academic intervention will be a part of the school day, and will be designed around each 
student’s personalized learning plan. The rotating schedule enables teachers to collaborate with 
team members, observe others’ classes and engage in meaningful development through an 
embedded expansion of PD time. 
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4. Independent study & extra or co-curricular activities: all students will be required to complete a 
service learning project in 6th and 7th grades and their culminating Inc. business launch in 8th. 
The focus of each project will be determined through discussion with students’ Board: their 
advisors, parents, Xprts, and others who help shape their school career. Students will link their 
projects to themes arising from core subject material, and specific elements of each service 
learning experience will constitute a proportion of academic credit. These projects should include 
real-world metrics. 
 
5. X Time (also known as Out of School Time, based on principles developed by the City of 
Philadelphia) will be integral to Inc. From 3:45 to 5:00, students will work on interdisciplinary 
projects or take part in enrichment programs offered by staff and university affiliate volunteers. 
Intermural sports teams, sponsored by LA84, will also be available during X Time.  
 
6. Tutoring: via partnership with 826LA and feeder elementaries, students may apply to act as 
tutors for students in grades 4 to 6 during X Time. Applications will include an aptitude survey, 
written statement and interview. Credit for tutoring can be applied to elective classes(e.g. child 
development and psychology). This service learning will also serve to build strong relationships 
with Inc.'s feeder school, thereby ensuring a diverse pipeline of students entering into Inc.  
 
7. Blended learning: Online classes, including academic assistance, will be available at Inc. Each 
will be of one semester’s duration, and will comprise STEAM subjects as well as reading, 
literature and electives. 
 
Collaboration and shared planning are at the core of Inc. The weekly schedule allows for 3 hrs per 
week of common planning time. Staff will determine meeting times, duration and content, with 
attention paid to monitoring student progress and curriculum development. Teams of teachers 
will develop semester units centered around linked learning principles. The rotating schedule 
allows opportunities for peer observation and mentorship meetings, which are critical to staff 
development and for enhancing the performance of both veteran and new teachers. During X 
Time, teachers not scheduled to lead enrichment and activities will engage in forward planning 
and reflective practices with team members. 
 
An extended school year that comprises a rich array of high quality instructional opportunities is 
proven to enhance students’ academic and personal gains. More time at school means students 
can access more academic and real-world experiences, and, along with their families, will build a 
strong and integrated community. The mission of Inc, to focus on entrepreneurial studies via 
PBL, can best be realized through block scheduling. (See Table III, Section I, for the complete 
schedule.) 
 
 3. Staffing          
Above all we want responsive teachers and administration who respond to our vision, our 
philosophy, our goals, our students and families, our community. These teachers and 
administrators must be able to collaborate, respond to change, and be committed to maintaining 
the iterative start-up culture of the school. Staff members must be committed to learning and 
teaming to facilitate high student achievement. Administration must be committed to inclusive 
decision-making processes that distribute leadership within the school and to empowering 
teachers to voice their concerns and suggestions. In general, decisions must support and reinforce 
the vision of the school. 
 
Staff meeting structure. Each week, the entire faculty will meet for a staff meeting, using the 
30-minute meeting structure developed by LA Educational Partnership. The 30-minute meeting 
structure is a protocol for efficient, limited-dialogue staff meetings. The format allows for 10 
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minutes of “updates” from any staff member--updates regarding field trips, programs, 
partnerships, etc. Any staff member may share an update. Second, 10 minutes are reserved for 
“questions and needs.” Again, any staff member may ask a question or share a need, and those 
that can’t be resolved immediately are charted for follow-up. Finally, the staff spends the last 10 
minutes assigning responsibility to the posted questions and needs and identifies meeting times 
for these follow-up conversations. Typically, many school-wide needs can be addressed by a 
smaller group and brought back the following week for review, so that all staff members can have 
input on a decisions without needing to be present for every conversation. Further, regular use of 
the structure supports developing distributed leadership among all staff members. 
 
Consensus decision-making. When the school faces decisions that require collective staff input 
(such as any decision that represents a departure from the plan and goals of the school), the staff 
will use the “Straw Poll” strategy from Adaptive Schools. Straw poll uses a sufficient consensus 
process, allowing all members to share a level of agreement, ranging from 1 (“I strongly agree 
with the idea”) to a 6 (“I strongly disagree”). The power of the protocol lays in its ability to focus 
on moving people who disagree to a 3 (“I have a few reservations, but generally am in 
agreement”) or a 4 (“I’m not in favor, but will go along with the rest of the team”). The process of 
identifying the concerns of those who give a 5 or 6 allows the entire staff to brainstorm solutions 
to reconcile the concerns raised by a few. Finalizing agreement with everyone’s support also 
prevents future challenges, since all staff members had ample opportunity to voice concerns prior 
to implementation of a challenging idea. 
 
4. Professional Development 
The world is changing for educators as much as it is for students. Teachers and administrators, 
like students, need to know how to adapt, create, collaborate and innovate, and model for students 
how to do the same. The entire culture of the school must be one of where all participants are 
learning. We can only accomplish this through a commitment to supporting educators in their 
learning and growth via meaningful, sustainable, long-term professional development, as well as 
partnering them with real-world Xprts, who bring change into school culture. We  believe, from 
our conversations with a variety of parents and professionals, that enriched volunteering/service 
opportunities will be welcomed by community stakeholders. Parents often feel their expertise is 
shut out of schools after elementary (in every capacity except fundraising), while professionals 
and those with 'making' expertise have few chances to engage in the reflection on their expertise 
that teaching (whether of adults or children) entails. We envision the Xprt-'school adults' 
relationship to be one that enriches both parties and deepens stakeholder connection to our 
school. 
 
In a school focusing on start-up culture, PD must be an ongoing iterative process of examining 
problems and innovating solutions. This, of course, is easier said than done: effective, 
differentiated, sustained PD is the Achilles’ heel of most school cultures. Earlier this year, a 
University of Southern California working group comprised of researchers, administrators, and 
teachers grappled with the urgencies of creating a thoughtful blueprint for PD. They concluded 
that it should embody the following values: participation, not indoctrination; exploration, not 
prescription; contextualization, not abstraction; and iteration, not repetition. In practice, this 
means that successful PD involves participants in meaning making, discovery learning, 
opportunities to relate their learning to their own unique practices, and follow up extensions over 
time. 
 
The Practice: The Incubator School will incorporate a wide variety of participatory professional 
development opportunities that include mentoring, classroom observations, online learning 
whether individual or MOOC, teacher inquiry projects, Personal Learning Networks (PLNs), and 
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more. Teachers will have the option to participate in a Critical Friends Group, which is a learning 
team structured so that all members hold one another accountable for continual professional 
growth, sharing resources, and using student work artifacts as a foundation for examining the 
effectiveness of learning strategies. A relationship will exist between feedback from administrator 
walk-throughs and topics explored in PD. The school will eschew a “one-size-fits-all” approach 
and embrace differentiation. Every teacher will make a commitment to recording and reflecting 
on their professional development through a portfolio. Professional development will become a 
part of educator self-evaluation. The faculty will have a voice in determining professional 
development experiences. The school will make every effort to invest financially in budgeting for 
professional development, as well as seek ways to leverage the strengths and talents freely or 
inexpensively available within the community of learners itself. We firmly believe a strong 
school results from an engaged, committed learning ecosystem, not just among students, but all 
stakeholders. 
 
5. School Culture 
At Inc. we will strive to create a school culture based on our 8 core values: Everyone is 
important; Mindsets matter; Problems and mistakes are creative opportunities; A changing 
world requires changing learning; Learning is relevant, personal, and fun; Product is 
public; Connecting is key; Boldness, Integrity, Tenacity, and Effort. These values apply to 
adults at the school as much as to the  children. Through these values we believe we can create 
what students, parents, and even teachers most often feel is lacking in existing schools: 
responsiveness. Rather than a impersonal, bureaucratic culture where no one takes responsibility 
for decisions (because they are mandated, because that’s the way we’ve always done things, 
because we can’t change things), we aim for a culture of self-starting and ownership where adults 
and children are empowered and motivated to problem-solve creatively. This culture will be built 
through the mechanisms outlined above: teacher meetings, Incubator Period, and welcoming of 
parents and community partners. We will also welcome student input as part of school and 
teacher evaluation. According to the recent MET Study, the following questions are essential in 
any student survey: 

1. Students in this class treat the teacher with respect. 
2. My classmates behave the way my teacher wants them to. 
3. Our class stays busy and doesn’t waste time. 
4. In this class, we learn a lot almost every day. 
5. In this class, we learn to correct our mistakes. 

These questions are essential to our core values, and they will empower students to feel engaged 
in their school’s culture.  
 
6. School Governance   
Leadership Team: The leadership team of Inc. consists of the principal, counselor, coordinator, 
lead teachers. The team will meet weekly, either before or after school, to monitor the school’s 
implementation of the plan, organize professional development activities, resolve urgent issues, 
and sustain the vision of the school. 
 
Parent Teams: Inc. envisions multiple and varying parent teams focused on different necessities 
and urgencies including (but not limited to) fundraising, social-emotional learning, Xprt outreach, 
and strategic planning. These teams will work with the Leadership Team and faculty to shape and 
iterate the organization and expansion of the school as it grows into its full 6-12 span. 
 
Board: Inc. envisions creating an advisory board of prominent local and national figures who 
will help it in its school integration mission. As in any non-profit, this board will leverage its 
networks to help Inc. raise funds and expand opportunities for its students.  
 



 

 19 
 

7. Budget 
Our small schools, heavy technology model with extended learning days and school year will 
require external support. FIN is committing $500,000 to supplement the budget of each of its 
three pilot schools. FIN is also committed to providing an iPad or tablet for each student and will 
work with the Superintendent's office on using our schools as a tech pilot for future district buy 
in.  
 
8. Family and Community Engagement 
The Incubator School will build strong relationships and seek active involvement from all 
stakeholders, including parents, teachers, students and the surrounding community, thus modeling 
its core belief in true collaboration. As a school that recognizes the benefits of shared ideas, 
resources, and decision-making, we will create a welcoming environment that is inclusive and 
encourages input and participation at all levels. We will hold an expectation of high quality parent 
engagement, including (but not limited to) volunteering, mentoring and leadership. Parents, 
grandparents, guardians and caregivers are all invited to share their knowledge, inspiration, effort, 
skill sets and time in order to expand learning opportunities and support our students and school 
in any way they can, and we will seek to leverage all potential assets in order to offer both 
financial stability and an enriched educational environment. We particularly welcome this 
engagement in relationship to technological learning and makerspace learning, as well as our 
during after-school X Time. As an innovative school, we anticipate a high supply of motivated 
parents to take active leadership roles in the school, including becoming Parent Association 
members (parents of enrolled students are automatically a member), Governing School Council 
members, grade-level reps, Parent Team Chairs who will be able to support, engage and recruit 
additional parents with whom to collaborate.  
 
We plan to tap our parent pool for its talents and networks. The Westside is a diverse and 
burgeoning neighborhood of established and emerging entertainment, tech, and creative 
mavericks who can be the base of our Xprt culture. We also know that our EL and economically 
disadvantaged parents have a vast range of maker expertise, from carpentry and gardening to 
cooking to weaving and pottery. There are entrepreneurial talents and instincts in all our diverse 
populations: from the mother who sells five different kinds of tamales from her now grown 
child's baby carriage to the digital effects firm founder creating 3D environments for computer 
games. We are excited see what happens when these traditional and 21st century expertises come 
together in The Incubator School.  
 
Given our goal of integrating different communities and socioeconomic levels (and given fears 
and misperceptions that may exist between different communities), Inc. will take the lead in 
organizing parent gatherings, both for educative, social, and Xprtise purposes. National Board 
Certified staff and others will lead parent workshops that meet basic parent education needs as 
well as engage parents in the teaching style and core values of the school. Recognizing and 
graciously thanking parent volunteer efforts will also encourage more involvement, as will 
hosting special events NOT for fundraising, but with the sole purpose of meeting and connecting 
with each other socially and sharing ideas. 
 
We plan to maximize technology as a way for our community to easily connect, monitor and 
participate with each other and for parents to engage in their student’s classroom and in school 
activities. By utilizing technology including social media, we will be able to survey parents, 
monitor participation data, tabulate feedback, provide summary reports over time, and continue to 
work to provide meaningful ways to bring our community closer together. We will use these 
metrics on parent engagement and satisfaction as part of our iterative school design process; it is 
our responsibility to respond as quickly as possible to parent needs. 
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F. SCHOOL PLANNING TEAM  
Sujata Bhatt, the lead designer for Inc., is a National Board Certified Middle Childhood 
Generalist with broad expertise in designing in- and out-of school learning environments that help 
all children succeed. She has taught 1-5 for the past 11 years at Grand View Blvd. Elementary, a 
Title 1 neighborhood school in Inc.’s attendance area. She looped for three years each with three 
cohorts of students, thereby advancing student achievement, creating strong family ties, and 
building a cohesive learning culture of high expectations. Her former students have received 
middle/high school scholarships to Wildwood, Archer, and Harvard Westlake. At Grand View, 
she created after-school real world learning opportunities including a Digital Arts Academy in 
which her former students return to mentor upper elementary students in shooting, editing, and 
distributing a video yearbook to raise funds for school technology. Integrating technology and 
21st century skills into project-based curriculum, teacher professional development, and parent 
education are her strengths, and she has presented at LAUSD and UTLA conferences on those 
topics. This year she has created a partnership with Silicon Valley-based TenMarks, an online 
supplementary math program which she brought into school. TenMarks offers its $20/student 
premium version to all 1-5 Grand View students for free in exchange for a case study on its 
effectiveness. Her classroom also partners with Outthink Inc., a New York-based start-up 
partnered with the BBC that creates STEM iPad apps. Her 4th/5th graders work with game and 
graphic designers across the country, offering design feedback, user-interface suggestions, and 
playability reviews, for which they receive free science apps as well as insight into game design 
and production. She is part of the founding team of the start-up and thus has ongoing and growing 
experience with the lean start-up process: ideation, planning, strategy, marketing, execution, 
launch, and iteration. She is also a TeachPlus Teaching Policy Fellow working with teachers, the 
district, and community groups to shape education policy locally and nationally. She has written 
policy briefs for the district, op-eds for the Los Angeles Times, the Washington Post, the 
Huffington Post, and Intersections-LA, and has appeared on panels on KCLS and at UCLA. She 
was invited to attend the International Summit on Teaching and Learning in New York, as well as 
other symposia and conferences, all of which enable her to constantly learn about best practices in 
21st Century learning. Prior to teaching at Grand View, she was a nationally produced playwright 
and director, a stock trader, and a medieval historian. She has a B.A. in History from the 
University of Pennsylvania, an M.A. and ABD status from the University of Michigan, Ann 
Arbor, and was a Junior Fellow at the Society of Fellows at Harvard for three years. At Michigan 
she taught history sectionals ranging from freshman survey courses to senior research seminars. 
She has lived all over the world but has spent the last fifteen years on the Westside of Los 
Angeles, where she is the mother of a tenth grader--and so has a mother’s stake in strong, 
responsive public schooling. 
 
James Encinas is Lead Organizer, Teacher Recruitment & Development at Future is Now 
Schools. His work centers on helping to design schools with teacher leaders based on the 
partnering of Future Is Now & LAUSD to create teacher-driven, in-district hybrid schools. He is 
also focused on engaging teachers to participate in teacher union governance and policy-making. 
Prior to joining Future is Now Schools in July of 2012, James Encinas served for the past fifteen 
years as an educator and role model for the heavily Latino population at Westminster Avenue 
Elementary School, a feeder elementary school for Inc. Five years ago he helped found the 
Westminster Avenue. Elementary School Endowment, a not-for-profit focused on strengthening 
ties with parents and the community at large. Faced with continuing declining enrollment in the 
school and the possibility of eventual closure, he focused on building ties with a diverse group of 
parents and community members. In addition to teaching and work with the Foundation, he was 
also very active in addressing teacher quality issues as a UTLA Chapter Chair of Westminster for 
four years. As a union leader, he brought his passion for teacher quality and community-building 
experience to the formation of NewTLA, the political reform caucus within UTLA. He served as 
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a member, recruiting other reform-oriented teachers and has become the group’s most forceful 
advocate for inclusion of a rigorous teacher evaluation system in the new UTLA/LAUSD 
collective bargaining agreement. Along with Mike Stryer James co authored a Union initiative for 
the implementation of a teacher led, teacher driven evaluation system. The initiative was passed 
with over eleven thousand teachers voting in favor. He has a bachelor's degree in Sociology from 
Saint Joseph’s University. He is a member of the first ever cohort of Aspen Teacher Leader 
Fellows and a Cotsen Fellow. Prior to becoming a teacher he pursued a career in acting and 
studied with a number of renowned acting teachers including Michael Howard, Suzanne Shepard, 
Deborah Hedwall and Sandra Seacat. After appearing as the lead in an NYU student film “The 
Inheritance” for which he won best actor, he was signed by the Don Buchwald and Associates 
agency in 1992, and moved from the East Coast to Los Angeles a place he has called home for 
the past 20 years. 
 
Sian Eddington is a 7th and 8th grade English teacher with nine years’ experience at Palms 
Middle School, a gifted/high ability Magnet. She is an active member of parent/teacher 
committees and regularly promotes school programs at community events. She earned National 
Board Certification in 2011, and in 2012 completed her Masters degree in Educational 
Administration with a focus on equity in urban environments. She’s passionate about expanding 
the State curriculum to include above grade level literature and variation in authors’ voice. Her 
students are introduced to rigorous text analysis, as well as creative writing techniques developed 
by UCLA’s National Writing project. Sian’s 8th graders undertake an advanced personal research 
program, which is the capstone of their senior year and excellent grounding for high school and 
college level expository writing. She leads the Yearbook elective class, and has developed the 
program into a fully digital design course. She has also managed a film club, book club, and 
lunchtime tutor group. As group leader for Students Run LA she’s proud to have run alongside 
her students, training for and successfully completing four Los Angeles Marathons. Prior to 
becoming a teacher, Sian worked for design consultancies in London, Birmingham, Dubai and 
Los Angeles. She has a bachelor’s degree in interior architecture and art history from the City of 
Birmingham Polytechnic, and has independently designed and managed construction for 
residential projects in England, Louisiana and Los Angeles. Out of school hours, she volunteers 
for LACMA’s Education Department and 826LA. 
 
 
Advisory Team: In addition to these core members, we have been consulting with a variety of 
LAUSD upper elementary, middle, and high school teachers, as well as Gayle Kolodny Cole, 
Middle School Dean of Technology Integration at the Chandler School, an independent 
school in Pasadena. They have contributed invaluable insight, comments, suggestions, and 
technical expertise on issues as varied as problems with middle school school schedules to 
learning management interfaces to effective professional development paradigms. We also work 
closely with the other two FIN pilot design teams from Fairfax and Silverlake. The teachers on 
three teams, Marca Whitten (Kinder, Ivanhoe), Paul Payne (Math, LA River High School, 
founding teacher), Kathy Haggerman (AP History, Fairfax High), Mohammed Choudhary 
(English, Luther Burbank Middle School), consult together on all aspects of school design.  
 
The Process: Our design team came together in the summer of 2012 with the explicit intention of 
finding a way to integrate the elementary schools of the Westside into a diverse, thriving, 
intellectually engaged small learning community middle/high span school. We spent time in the 
summer learning how the pilot process worked (attending district workshops, learning from 
teachers who had already written pilot proposals). We also began researching school concepts and 
best practices. Over the next few months we leveraged our social and professional networks to 
reach out to potential teachers as well as potential families and community partners.  
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The design team has deep connections with the Latino communities at Grand View and 
Westminster, as well as with moms groups and homeschool networks throughout the Westside. 
Core and advisory design team members spoke with parents on the phone, in person, at coffees. 
We created an email list, a Facebook page with daily updates/links to our education ideas, and a 
YouTube Channel with videos that inspired our educational philosophy. We encouraged the 
spread of all these points of information through forwarding. We dropped off flyers at most area 
elementary schools and at the Westside Middle School Forum at Coeur d’Alene. On October 25 
we held a two hour standing-room-only Town Hall meeting with Spanish translation for about 60 
prospective parents at 826LA Venice.  
 
We subsequently held a working coffee for a core group of about 12 parents from a variety of 
elementary school and homeschooler networks who were interested in becoming more involved 
in a Parent Advisory Council (selection was based on enthusiasm). This Council has helped us 
shape the values and design of the school generally and specifically. Dana Commandatore, a 
parent with SPED expertise and Tanya Anton, the founder of GoMama, the Westside Guide to 
Public Elementary Schools, brought their deep knowledge to bear on co-writing sections of the 
proposal concerning SPED and ways to strengthen parent involvement. Angel Honda, formerly 
coordinator at Paul Revere Middle School and now Program Director, Determined to Succeed, 
assisted in connecting us with additional teachers. We consulted with Morena Castro, the 
mother of four EL students (Twain, Grand View), in refining our EL plan and reaching out to 
current Mark Twain families, and K.F. Pang, the mother of GATE children and a homeschooling 
network leader in thinking about strategies for depth and complexity as well as acceleration. We 
worked closely with Susan Tuan, a leader amongst the Mandarin Immersion parents at 
Broadway. We also created an online survey to get data about what parents felt about their 
neighborhood middle schools and what they were looking for in an ideal one. All these 
conversations and social media engagements are ongoing, as is the growth and development of 
the Parent Advisory Council. 
  
The proposal was developed through an iterative process of looking at data, researching and 
designing a solution to existing problems, communicating the solution to stakeholders (teachers, 
parents, community partners, experts and founders of other schools including Wish Charter), 
revising based on feedback, and then beginning the cycle all over again. 
 
The Incubator School and Future Is Now Schools (FIN): Led by Green Dot Founder Steve 
Barr, FIN is committed to creating and supporting teacher-led schools as the best way to create 
sustainable systemic reform.  FIN’s work is based on the success of a teacher-driven high school 
jointly founded by then-president of the United Federation of Teachers Randi Weingarten and 
Steve Barr.  The school, now managed by FIN and soon to be renamed University Prep South 
Bronx, recently received an “A” from the NYC Department of Education and is in the top 2% of 
high schools in New York. 
 
FIN has made a two-year pro bono, no management fee commitment to Inc.  As part of this 
commitment, FIN will provide: 
 

·      Assistance in the recruitment of staff 

·      Assistance in hiring a school leader 

·      Assistance in community organizing and marketing to neighborhood families. 
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·      Operational assistance. 

·      Fundraising to allay start up costs and adding a grade at a time model, and additional 
fundraising to support the shared goals of the partnership.  

·      Assistance for principal and teachers in developing  community and organizational 
partnerships. 

  
By the end of its commitment, Inc. and FIN will have created a site-based governance board 
including teachers, parents, community members and LAUSD. This board will replace FIN’s role 
at Inc. 
 
 
G. IMPLEMENTATION  
The Incubator School will open with 6th and 7th grade in the 2013-14 school year. We will add 
one grade per subsequent year until we reach 12th.     
    
Zero Year:  

● Find a location 
● Develop synergies with colocation partners 
● Reach out to prospective parents through targeted meetings, Facebook page, YouTube Channel, 

Town Halls 
● Develop  interdisciplinary curriculum and projects that embrace the Inc Design Matrix in addition 

to Common Core and CA State Standards 
● Develop Incubator Period skills and activities  
● Hire teachers and administrators 
● Develop teacher teams for collaboration—both subject specific and interdisciplinary  
● Develop community partners, Xprts 
● Develop Parent Advisory Board 
● Curate and develop badge systems 
● Curate learning management systems 
● Develop relationships and partnerships with technology-based education advocates and grantors 

 
Year One:  

● Develop school culture  
● Iterate all existing structures on an as-needed basis  
● Cultivate new partnerships, Xprts 
● Cultivate Silicon Beach Start-up Team mentors (for Year Two 8th grade culminating projects) 
● Design in-school business Start-up procedures and methodology 
● Cultivate service learning partners (feeder elementaries, others)  
● Create  PD focusing on advisories, differentiation strategies, PBL, critical inquiry and 

interdisciplinary unit training  
● Develop relationships with parents as partners with the school 
● Grow technology and technological expertise 
● Continue to curate and develop badge systems 

 
Year Two:  

● Iterate all existing structures on an as-needed basis 
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● Implement School Start-up procedures and methodologies 
● Begin developing high school curriculum 
● Hire teachers and administration for high school  
● Develop linked-learning projects 
● Continue to curate and develop badge systems 
 

Year Three to Five: 
● Iterate all existing structures on an as-needed basis  
● Write and receive grants for enrichment activities and technology 
● Continue development of high school curriculum, assessments, procedures, and structures  
● Develop deeper partnerships with the community, Xprts 
● Continue to curate and develop badge systems 
● WASC accreditation 
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H. REQUIRED ATTACHMENTS 
 
 
	  Attachment A (Letter of Intent / Information Sheet)   
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LETTER OF INTENT / INFORMATION SHEET 
 

School	  Site	  Name:	  
Co-‐location	  at	  Westside	  Area	  High	  
School	  

Proposed	  School	  
Name	  (if	  planning	  to	  
change	  current	  school	  
name):	  

The	  Incubator	  School	  

Conversion	  or	  New	  
Pilot	  School:	   New	  Pilot	  School	  

School	  Address:	  
Co-‐location	  at	  Westside	  Area	  High	  

School	  
Primary	  Contact	  
Name:	   Sujata	  Bhatt	  
Primary	  Contact	  
Phone	  No:	   310-‐365-‐3633	  
Primary	  Contact	  E-‐
mail	  Add:	   Sujbh1@gmail.com	  
Proposed	  Grade	  
Level	  Configuration	  
for	  2013	  –	  2014:	  

9	  –	  12	  High	  School	  

Proposed	  Thematic	  
Units	  or	  Areas	  of	  
Focus	  (if	  applicable):	  

College	  preparatory	  integrating	  
project	  based	  learning	  with	  real	  
world	  applications.	  
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Attachment B (Elect-to-Work Agreement)  
 

The Incubator School Elect-to-Work Agreement DRAFT 
  
SCHOOL NAME: The Incubator School 
SCHOOL YEAR THIS DOCUMENT IS IN EFFECT: 2013-2014 
  
1) Introduction 
I, _______________________________ am voluntarily electing to work at The 
Incubator School. I am signing this Elect to Work Agreement to indicate that I 
understand and agree to the following terms and conditions of my employment. 
  
The Incubator School is under the Pilot Schools program described in the negotiated 
Agreement between the Los Angeles Unified School District, United Teachers Los 
Angeles and the Associated Administrators of Los Angeles (Memorandum of 
Understanding between LAUSD, UTLA and AALA). You shall continue to receive, at a 
minimum, the salary and all health and welfare benefits set forth in the Agreement. 
However, you may receive a non-uniform salary pursuant to Government Code 
3543.2(e). 
  
Other terms and conditions of my employment will be determined by The Incubator 
School and its Governing School Council, rather than by the Agreement. While not 
attempting to be exhaustive, this Elect-to-Work-Agreement states the more important 
terms and conditions. 
  
2) Salary, benefits, seniority and membership in United Teachers Los Angeles 
(UTLA) 
I shall continue to be a member of the United Teachers of Los Angeles. If am hired as a 
teacher, I will receive the salary and benefits established in the UTLA Contract, Article 
XIV. 
  
I shall continue to be subject to the rights, protections, obligations and duties applicable 
to certificated employees under the California Education Code, including, but not 
limited to, the membership in the State Teachers Retirement System. I shall continue to 
accrue seniority as provided in the California Education Code. 
  
I shall continue to attain and maintain “status and classification” as set forth in the 
California Education Code (e.g., temporary, probationary, permanent, substitute, 
intern, etc.). 
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3) Terms of employment 
The Incubator School will generally follow the LAUSD early-start school calendar but 
will add ten extra instructional days at the beginning of the school year. The workday for 
teachers will be from 8:00 am to 3:30 pm, Monday through Friday. In preparation for 
each year, teachers may be expected to attend up to two weeks (10 days) of professional 
development during the summer, paid or unpaid. Teachers may also lead X Time after-
school learning programs for additional pay. 
  
In addition, supplemental hours and tasks necessary to complete the mission of The 
Incubator School may be required. As much as possible The Incubator School will 
provide additional stipends for these hours.  
  
4) Responsibilities 
Teachers at The Incubator School, in addition to regular teaching responsibilities, are 
responsible for: 

a. Committing to an iterative, problem-solving start-up model. 
b. Integrating themes from Incubator Period into their academic classes. 
c. Developing project-based learning opportunities in their classes and using 
technology as part of a blended learning program. 
d. Participating in collaboration time by bringing student work samples and lesson 
plans for discussion. 
e. Conducting themselves in a professional manner consistent with vision and 
mission of the school. 
f. Other duties assigned by the Administrator in consultation with the Leadership 

Team. 
g. Assisting with the design after-school X Time hours.  

  
5) Performance Evaluation 
I shall continue to be subject to the following provisions of the Agreement: Evaluation 
(Article X), Peer Evaluation (Article XXVII, Section 3.2(e)) and Discipline (Article X), 
and Peer Assistance and Review (Article X-A) 
  
6) Dispute Resolution 
The following Articles of the Agreement shall continue to apply to me and shall be 
subject to the Grievance provisions of the Agreement. 
• Leaves (Article XII) 
• Reduction in Force (Article XIII) 
• Evaluation (Article X), Peer Evaluation (Article XXVII, Section 3.2(e)) and 
Discipline (Article X) 
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• Peer Assistance and Review (Article X-A) 
• Dues Deduction (Article IV-A) 
• Safety (Article XXXVIII) 
• Holidays (Article XVII) (9 legal holidays, 8 winter recess holidays and 5 spring recess 
holidays) 
• Election of Chapter Chair (Article IV, Section 8.0(a) through (c)) 
  
All other matters shall not be subject to the contractual Grievance provisions and, 
instead, are subject to review, etc. exclusively through the Internal Appeals 
Process. Unless altered in future EWAs, The Incubator School will follow the due 
process outline in the UTLA collective bargaining agreement. 
  
7) Transfers (voluntary and involuntary)  
You may transfer from The Incubator School at the end of each school year. Similarly, 
The Incubator School may unilaterally transfer you at the end of each school year. You 
will be transferred to a vacancy for which you are qualified at a school within the 
geographic area in which The Incubator School is located, or if no such vacancy exists, 
transferred to another geographic area. 
  
8) Dismissal 
I will be subject to dismissal from the Los Angeles Unified School District in the same 
manner as other UTLA-member employees of my status who are not working at a Pilot 
School. 
  
9) Signatures  
By signing this document, I acknowledge that I have read all the provisions of this Elect- 
to-Work Agreement and that I agree to all its terms. 
  
  _________________________________________________________________ 

Employee Name / Employee #     Date 
  
  _________________________________________________________________ 

Principal                  Date 
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I. ADDITIONAL DATA 
 
Table I – Consolidated School Data, 2010-2011 LAUSD School Report Cards 
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Table II 

 
	  
 
 
Table III 
Daily Schedules: 
 
MONDAYS & FRIDAYS 

                                             Time                  Minutes 
 Inc. Time                     8:00-8:40       40 
 Per 1 (H Time)       8:40-10:20       100 
 Nutrition             10:20-10:35       15 
 Period 2 (Sci Time)      10:35-12:15       100 
 Lunch        12:15-12:50       35 
 Period 3 (M Time)      12:50-2:30       110 
 Flex Period         2:30-3:30           60  
 Nutrition         3:30-3:45       15   
 X Time         3:45-5:00           75 
 
 
TUESDAYS 
                     Time                Minutes 
Inc. Time                      8:00-8:30      30 
Per 4 (PE Time)        8:30-10:20      110 
Nutrition       10:20-10:35      15 
Period 1 (H Time)      10:35-12:25      110 
Lunch                    12:25-1:00      35 
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Period 2 (Sci Time)             1:40-3:30      110 
Nutrition                   3:30-3:45          15  
X Time                    3:45-5:00      75 
 
 

 WEDNESDAYS 
                                             Time                  Minutes 
 Inc. Time                     8:00-8:30       30 
 Per 3 (M Time)       8:30-10:20       110 
 Nutrition             10:20-10:35       15 
 Period 4 (PE Time)      10:35-12:25       110 
 Lunch        12:25-1:00       35 
 Period 1 (H Time)       1:40-3:30       110 
 Nutrition                     3:30-3:45           15  
 X Time         3:45-5:00       75 
 

 THURSDAYS 
                                             Time                  Minutes 
 Inc. Time                     8:00-8:30       60 
 Per 2 (Sci Time)       8:30-10:00       90 
 Nutrition             10:00-10:15       15 
 Period 3 (M Time)      10:15-11:45       90 
 Lunch        11:45-12:20       35 
 Period 4 (PE Time)      12:20-1:50       90 
 Staff PD/ meetings       1:50-3:30           100  
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Table IV --  Year One Budget 2013-2014* 
 
Description FTE Total Cost 
Secondary Teacher 11.00 900,460 
Counselor 1.00 81,860 
Principal 1.00 125,593 
Office Technician 0.15 12,758 
Day to Day Subs 0.00 26,000 
Psychologist 0.02 2,411 
Financial Manager 0.15 13,000 
Campus Aide 0.15 5,000 
Nurse 0.05 4,470 
Plant Manager 0.15 11,424 
B & G Worker 0.15 8,333 
Operating Supplies 0.00 1,500 
General Supplies 0.00 1,500 
IMA 0.00 10,000 
Maintenance of Equip 0.00 3,500 
Subtotal  $1,207,809 
 
 
Attendance Rate Revenue Difference 
92% $1,195,494 (12,315) 
94% $1,221,483 $13,674 
 
Based on enrollment of 300 students.   
 
 
 
*SR HS#2-Perf Arts Community School numbers were used to guide budget figures.  
	  


